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Inclusion Policy 

Introduction 

CHIREC International School is an inclusive school and recognizes the importance of making learning 

accessible to all students. Our school’s vision and mission are aimed at creating ‘caring individuals who 

are focused and encouraged to set goals, attain them and exceed expectations’ and we feel that an 

inclusive form of learning experience enables students to develop these attributes.  

We believe that every learner is special having a unique learning style. It is our policy to ‘nurture the 

innate potential of all students’. Keeping this in mind, we offer a variety of learning experiences that 

facilitate access to learning by minimizing barriers for students. We understand that while on one hand, 

there are students who require additional support to fulfill the requirements of a rigorous curriculum, there 

are also some highly gifted learners who look for newer challenges to explore. CHIREC has a Learning 

Support Department comprising of qualified and experienced counselors and teachers to cater to the 

diverse learning needs of students across the entire school. Parents are also inducted into the learning 

partnership so that they can work in unison with the school to support the students in overcoming 

challenges to improve student learning outcomes. No counseling is offered at CHIREC without parent’s 

consent. 

Aims and Objectives of the policy:  

• Provide equal opportunities to the students without diluting the academic rigor. 

• Make learning accessible to all students. 

• Provide optimal support to address challenges and work on those for scaffolding. 

• Help students meet all the curriculum and assessment requirements. 

• To extend learning support to any student who requires support. 

• Provide support to those students who are going through social emotional upheaval due to the 

environment at home or due to the pandemic. 

CHIREC’s beliefs about inclusion  

• Inclusion and learning support must be accessible to all students. 

• Inclusion must be a continuous process. 

• Inclusion must aim at increasing access and engagement in learning for all students, thus making 

learning an interesting experience. 

• Inclusion must aim at identifying and removing impediments in the learning journey. 



 
 

3 
 

• Inclusion must promote positivity and tolerance in students and teachers about how they perceive 

people with different learning needs. 

When is Learning Support required? 

A student will be considered for learning support if he / she faces difficulty in learning as compared to 

other students of the class, or has any such disorder, physical or otherwise that prevents him/her from 

making full use of the common educational facilities and opportunities provided to students in the school. 

Some of the cases where additional learning support requirement will be considered are – Specific visual 

reading disorder, Specific disorder of reading/writing/arithmetical skills, Mixed disorder of scholastic 

skills, behavior challenges arising out of social/ emotional problems, physiological disorder such as 

movement impairment. (Reference- ICD 10) 

Identifying Gifted and Talented Learners 

Students with learning abilities and intellect exceeding their grade level expectations and showing 

evidence of readiness for advanced level study are identified as “Gifted and Talented Learners”. The 

process of identification is based on the data from the leaner’s academic progress and standardized test 

reports, feedback from the subject teachers, parents inputs and interactions with the respective section 

heads.  

The Procedure at CHIREC 

CHIREC has experienced and qualified remedial and behavioral counselors who guide teachers to 

provide learning support requirements.  They work with teachers to help in identifying the impediments in 

students’ access to learning. They guide teachers in preparing individual learning plan so that additional 

support may be provided to such students. 

The inclusion policy of CHIREC will be reviewed annually. The counselors will meet yearly with the 

level in-charges, Vice Principal and Principal to review the policy and make necessary updates. The 

policy will be made accessible to all stakeholders. 

The procedure for recommending a student for learning support (REMEDIAL) and counseling is as 

follows: - 

1. A student (without a prior diagnosis or formal assessment) requiring learning support will be first 

identified by the class teacher or subject teachers. Difficulty in coping with the learning 

happening in class with respect to others will be noticed by the teacher and the same must be 
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reported to the coordinator/ headmistress, in charge of the section. The issue will then be probed 

into.  

2. A student with any of the following behavioral anomalies will also be considered 

a. Consistent withdrawn or aggressive behavior over a given period of time, 

b. Self-mutilating behavior or any kind of suicidal ideation. 

c. Progressive decline in academic performance, lack of motivation towards completion of 

assigned task/tasks. 

d. Involvement in bullying or when one gets bullied. 

e. Unacceptable (Arrogant and defiant) behavior in school, with the teachers and a tendency to 

regularly break school rules or regulations. 

f. Any kind of relationship issues with the peer group. 

g. Examination stress and time management issues. 

h. Social and Emotional learning issues specifically observed during the pandemic. 

3. The matter must be reported to the remedial/the behavior counselors for a detailed informal 

assessment. Once identified, information must be shared at the earliest. 

4. The counselors will conduct an informal assessment and make the report, which will provide 

information about the nature of the challenge the child is facing. 

5. The parent must be called by the class teacher and apprised of the condition in presence of the 

counselor and the respective in charge.  

6. The counselor will then recommend the student for a psychometric/ psycho-educational test from 

a registered clinical psychologist, if further probe or investigation is necessary. 

7. In case the parents are unwilling to go ahead with the test, they must produce a written 

declaration that they are not going to go ahead with the school’s suggestion of the child 

undertaking the psychometric/psycho-educational test. (Annexure A Form 1) 

8. In case the reports of the tests do not conform with the teacher or counselor’s assessment of the 

learning needs of the child, the parent must be told about the class room situation and specific 

instances as evidence in support of the assessment. However, if the parent is unwilling to accept 

the school counselor’s version, the matter must not be pursued further. 

9. The counselor will identify the best learning style suited for the student. 

10. The report must be discussed with the parent and a strategy should be worked out collaboratively 

by the counselor, parent, class teacher and the subject teachers to address the issue. The Vice 

Principal and Principal are apprised of the same. 

11. The Remedial counselor must guide the subject teachers in working out a realistic Individual 

Educational plan (IEP) for the student and also help with remedial and support classes.  

12. All such reports will be maintained by the class teacher in the student’s records. 
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13. In case of a psychological/ behavioral problem, assistance must be sought from the school 

behavioral counselor after teachers report the issue to the in-charge. 

Role of the Remedial Counselor 

1. On referral, the remedial counselor will be responsible for the initial informal assessment of the 

child, to assess his/her learning style as well as challenges. 

2. The report must be shared with and explained to the respective parents. 

3. If required, the counselor will refer the child to a clinical psychologist for a formal psycho-

educational assessment. 

4. The counselor will extend remedial intervention according to the need of the child (either one on 

one / small group intervention.) 

5. The counselor must guide teachers in working out an individual learning plan for the student to be 

followed in the classroom. 

6. The counselor will suggest to the coordinator about the access requirements, if needed. 

7. The counselor will check the monthly progress of such students and suggest necessary 

modifications in the individual learning plan. 

8. The counselor will be in touch with the parent through mails to provide support and feedback. 

9. The child would be gradually taken off the remedial support once he/she is able to cope with the 

difficulties. 

10. For further support and encouragement and to reinstate the child in mainstream classroom, the 

teacher/ counselor will identify skills that the child is good at and focus on further development of 

these as an affirmation of learning. 

Access arrangements 

We recognize that although some students cope with the learning demands of a course and demonstrate 

attainment of the skills being assessed, they still face barriers when it comes to the standard assessment. 

In such cases access arrangements can be made. 

• Access arrangements are pre-exam arrangements made on behalf of a candidate with particular 

needs. For example, the use of a scribe, modified papers or extra time. 

• Access arrangement applications are based on firm evidence of the candidate’s needs. Failure to 

keep to the regulations could lead to the disqualification of the candidate. 
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Examples: 

In the 2021 IBDP cohort, one of our IGCSE students who had access to 25% additional time in the final 

exams continued with this arrangement throughout his school assessments during the IB Diploma 

Program.  

Two of our IGCSE students who did not show evidence to be able to complete the complete Diploma 

Program successfully were given a choice to take up IB course instead and were also given a customized 

deadline calendar for submissions and completion of their coursework 

One of the students in the 2022 cohort has been suggested to apply for access to a word processor due to 

issues of illegible handwriting 

Role of the Behavioral counselor 

1. Children undergoing different behavioral and emotional issues are counseled by the counselor 

after being referred to her by the in-charges. 

2. After the referral, the counselors observe the children in different settings (formal and informal)-

classroom, dining hall, lobbies and playgrounds. 

3. The counselor will discuss with the respective in-charge to arrange for a meeting between the 

parent and school authorities to ascertain if a student needs learning access requirement and if 

such a student needs the help of a special educator. 

4. If required, the counselor will recommend the student for additional psychometric/ psycho-

educational tests from a government authorized institution after discussing with the parent. 

5. The counselor will be available for discussion in case a parent wishes to do so by giving specific 

time for appointment. 

6. The counselor will work closely with the special educator, parent and in charge on a regular basis 

with short-term and long-term goals to remove barriers and make learning accessible to all 

students. 

7. The counselor will offer counseling support to children with conduct related issues in the school. 

8. The counselor will refer the students for external support in case there is a need. 

Role of Parents 

Parents are expected to inform the school at the time of admission if a student has a prior history of 

learning support requirement. To ascertain the nature of such need, the student’s latest (conducted within 

the last two years) psychometric / psycho-educational / medical reports from a recognized institution must 

be submitted (Annexure B). Any other evidence testifying student’s earlier access to assessment support 

in school or at a board examination must also be submitted. 
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The school will work closely with the parents for effective planning and implementation of the learning 

support program of all students requiring such intervention. 

Meeting Learning Diversity in the classroom 

• Teachers include differentiated methods in their lesson plans/ unit plans, which are designed 

keeping the prior knowledge of students in mind. Slow learners are allowed to learn at their own 

pace and given access to video lessons and pre-reading material. Additional support is provided 

in the form of a) extra classes b) practice worksheets covering small tasks (so that students 

perform better and develop confidence and self-esteem).  

Examples: 

Learners are given access to textbooks and study material offering various levels of challenge in 

their preparation for the IB Diploma Program and are given freedom to use the resource to work 

at the pace they feel comfortable with. 

Challenging worksheets from AP material and AS and A level are shared with students who like 

to extend their learning beyond what is taught in the classroom. 

• CHIREC encourages the high achievers in high school to conduct enrichment classes for primary 

and middle wing students. The teacher supervisors oversee the planning and implementation of 

the enrichment classes. The classes stimulate and challenge higher order thinking skills of 

students. These classes focus primarily on Science and Mathematics. 

• The level of difficulty and rigor in the choice of IA and EE topics is matched with the student’s 

attitude and aptitude towards subject specific learning.  

• Students showing excellence in the past academic record and evidence of continued interest in 

challenging their potential are given an opportunity to take 4 subjects at higher level during the IB 

Diploma program.  

• Students with a subject at standard level are at times given the option to take up Extended Essay 

in that subject to encourage their willingness to take up academic challenge  

• Students demonstrating higher levels of critical thinking skills are encouraged to take up 

Extended Essay in World Studies which demands connections between subjects  

• Students are given the option of choosing to do a complete Diploma or complete the 6 subjects 

under IB course. This helps students who need to complete additional requirements of art and 

sports training for careers in these areas. 

• Students who wish to pursue an additional subject are encouraged to take up Advanced Placement 

Exam (the school is a center for the same) 

• The academic calendar is designed keeping in mind the common dates for the standardized tests 

that the Diploma students participate in. (SAT, ACT, AP) 



 
 

8 
 

Inclusion in IBDP 

Over and above all that is followed as a part of inclusion by the whole school, there are certain specific 

practices and procedures followed in the IBDP. We would like to mention here that considering the 

academic rigor of the Diploma Programme, CHIREC shall accept students requiring mild learning 

support requirements in IBDP as mentioned in Page 3 of this document. CHIREC has ensured that the 

school identifies and supports the Gifted and Talented Learners as defined in Page 3 of this document. 

Learning Support for all IBDP students at CHIREC  

Beginning of the program: 

• The DPC has a 1:1 interaction with students and parents to help them look at the possible subject 

combinations that enable them complete the program successfully with minimum academic 

stress. 

• The school conducts a bridge program to help students from different curricula understand the 

nuances of the program, facilitating smooth transition. 

• School runs a pre-IB foundation program in June where teachers focus on foundation level 

requirements for the subject. 

During the program: 

• Varied range of formative assessments enable students to showcase their evidence of learning and 

informs the teachers about the level of support needed for the learners 

• The DPC along with the concerned subject teachers prepare a list of students who would be 

recommended for additional support classes. Parent and student consent is sought for these 

classes as these happen after school hours. 

• Results are reviewed after summative assessments in the presence of the DPC and the HOS where 

the students of concern are identified and one-one meetings are scheduled. Further Individual 

learning support is discussed in these meetings to help the student progress in the program.  

• Follow up meetings for the individual learning support plan and suitable modifications are made 

as per requirement by the concerned subject teachers. School counsellor’s help is sought if 

required. 

• Recommendations to take up IB course rather than the IB Diploma are offered to student but the 

final decision must be left to the student and the parent.  

We create a positive classroom environment by ensuring that the students:- 

• Are accepted for who they are and valued for their strengths. 
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• Are appropriately challenged by their learning. 

• Feel cared for, trusted, understood, valued and safe 

• Are listened to, have their opinions sought, and are provided with opportunities to succeed. 

• Are included in decisions about their learning. 

• Are given opportunities to reflect on their learning. 

• Have the opportunity to develop the attributes of the learner profile 

• Have the opportunity to be multilingual 

• Have access to the relevant IB programme components to the greatest extent possible 

Access arrangements: 

The IB believes that all candidates should be given fair opportunity to demonstrate their ability under 

assessment conditions. Hence, inclusive access arrangements are made accessible to minimize barriers for 

candidates. The school will request IB for access arrangements after careful evaluation and monitoring of 

the student’s response in the classroom and in assessments.  

Procedure for recommending a student for access arrangements in IBDP 

• Once the home room/ subject teacher observes the student in the class and his/her requirements 

and the assessments reflect the need for support, it is reported to the DPC and the Principal.  

•  The student shall be monitored over a period of time and a detailed observation in terms of class 

response, formative assessments and summative assessment shall be submitted to DPC.   

• An individualized action plan shall be worked upon with the help of the counselor to support the 

candidate. If there is no further improvement, the DPC, on the advice of the counselor, shall 

inform the parents and recommend for standardized tests to be conducted externally. 

• Once the reports are submitted, the school counselor’s inputs shall be considered for enabling 

access arrangements in the internal and external exams. 

• Special access for medical reasons is separately addressed with supporting evidence of medical 

certificates. 

•  Before submitting the application for inclusive access arrangements to the IB, the school shall 

obtain consent from the student and the parents or legal guardian. (Annexure A-Form 2) 

Evidence required supporting the request for inclusive access arrangements:  

• A psychological/psycho-educational/medical report written by medical, educational or 

psychological professionals with appropriate qualifications and/or professional licenses. 

• Educational evidence from the school that comprise samples of student work under timed 

condition. 
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Role & Responsibilities of DPC 

• Provide guidance to students on subject choice. 

• Share the need of students requiring additional learning support with teachers and parents. 

• Seek permission from parents before providing additional support and share the schedule. 

• Ensure that teachers work on the individual learning plan for such students and implement the 

same. 

• Once a student is  identified  with  learning  support  requirement,  acquaint the student with the 

assessment procedure that is deemed appropriate after discussing the same with the counselor and 

aligning the same with the arrangements prescribed in IB document ‘Access and Inclusion 

Policy’ 

• Make necessary assessment access requirements for the student for the in-house examinations. 

• Monitor such student’s progress from time to time, keep the parents informed and maintain 

records  

• Inform IBO about the assessment access requirements, 6 months prior to the IBDP examination 

and provide necessary educational evidence in support of this.  

•  Keep parents, Vice Principal and Principal updated on information from IBO. 

Arrangements available at CHIREC 

Access to Additional Time:  

If the student is identified with the need to be awarded additional time, based on the severity of the issue, 

the student will be allowed any one of the following:  

1. 10% additional time (6 minutes for each hour of the examination) for candidates with mild 

challenges  

2. 25% additional time (15 minutes for each hour of the examination) which is the standard 

applicable to most candidates.   

3. 50% additional time (30 minutes for each hour of the examination) may be appropriate for 

candidates with more severe challenges.  

4. Where required and eligible, additional time may be applied for candidate work that is internally 

assessed. Where there is a learning challenge such as reading or writing challenges, the eligibility 

criteria for additional time is based on the standard scores from psychological documentation. 

Standard scores are required on one or more cognitive processing measures that affect speed of 

working (for example, working memory, processing speed, phonological or visual processing, 

long-term retrieval, short-term retrieval, visual/motor coordination, and so on) or reading (reading 
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fluency and/or reading comprehension) and/or writing (writing fluency and/or written 

expression).  

5. When a student has challenges in the area of mathematics or subjects requiring calculation, 

additional time of 25% may be authorized if the standard score is 90 or less in a test of 

mathematical fluency.  

6. For all oral examinations: a student may be authorized 25% additional time if the standard score 

is below 90 in any measure of processing speed or memory that affects expressive and/or 

receptive speech and communication. For example, if the student has speech and communication 

challenges including stuttering  or the student has psychological challenges such as social phobia 

and anxiety.  

Access to writing:  

The following are provided to candidates requiring access arrangements for written responses.   

• Graphic Organizer: In order to be eligible to use graphic organizers as an access arrangement, a 

student must show evidence of the following.  

1. The standard score on written expression/information processing/working memory is 90 

or less.  

2. The student has difficulties in planning and organizing and has access to graphic 

organizers as a usual way of working. Education evidence must be available to confirm 

this.  

• Scribe: A scribe is only allowed to handwrite the dictated responses of the student.   In order to 

be eligible to use a scribe as an access arrangement, a student must show evidence of at least one 

of the following:  

1. The standard score on a free-writing speed test is below average for their age or the 

standard score on written expression/spelling/information processing/working memory is 

90 or less.  

2.  The student has a medical, physical or sensory condition that renders him or her 

incapable of writing or writing for long periods of time as demanded by the assessment 

task.  

3.  The student’s handwriting is largely illegible to someone who is not familiar with it, 

which may be caused by underlying mild processing or coordination challenges. In such 

circumstances, a letter from the learning support/inclusion coordinator or specialist 

teacher will be acceptable in lieu of a medical or psychological report. A sample of the 

candidate’s writing in classroom writing task or an earlier test may be submitted as 

educational evidence.  
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The scribe should be one who is familiar with the terminologies but not the subject teacher. In such cases, 

the student will take the examination in a separate room  

• Word Processor:  In order to be eligible to use a word processor as an access arrangement, a 

student must show evidence of at least one of the following:  

1. The standard score on a free-writing speed test is below average for his or her age. 

2. The standard score on written expression/spelling/information processing/working 

memory is 90 or less.  

3. The student has a medical, physical or sensory condition that renders him or her incapable 

of writing or writing for long periods of time as demanded by the assessment task.  

4. The student’s handwriting is largely illegible to someone who is not familiar with it, 

which may be caused by underlying mild processing or coordination challenges. In such 

circumstances, a letter from the learning support/inclusion coordinator or specialist 

teacher will be acceptable in lieu of a medical or psychological report. A sample of the 

candidate’s writing in classroom writing task or an earlier test may be submitted as 

educational evidence.  

In addition to one of the above, it is necessary that the use of a word processor must be the candidate’s 

usual way of working in class.  

Access to reasonable adjustment:  

School would apply to IB in such case such as a student has social phobia and anxiety and has difficulty 

in delivering the oral presentation in front of the class and also individually in front of the teacher. A 

reasonable adjustment is made for the candidate to deliver the presentation from home and over Skype to 

the teacher.  

We have not yet identified students requiring other access arrangements in our school. The policy will be 

reviewed and other arrangements included as and when the need arises.  

 

Policy reviewed on 14 July 2021 by the DPC, leadership team, HODS and teachers.  
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Sources:  

https://resources.ibo.org/dp/works/edu_11162-53587?root=1.6.2.2.23&lang=en&odd=ibo.odd&view=div  

https://www.thinkib.net/leadership/page/21455/inclusion-policy  

https://blogs.ibo.org/blog/2019/09/09/removing-barriers-to-learning-ways-to-promote-inclusion-in-your-

school/  

 

          ANNEXURE A  

                  Form 1 

 

 

LETTER OF UNDERTAKING 

I ………………………………………………………………………………., parent of 

…………………………………………………………………………………….studying in 

………………………………………… at the CHIREC International School hereby declare that my ward 

will not be undertaking the psychometric / psycho-educational test as offered by the school. I have been 

apprised of the necessity of such a test by the school and hereby undertake full responsibility of my 

decision. I have also been apprised by the school authorities of the need to undergo the said test. 

 

Signature of Parent 

Date 

 

 

                         Form 2 

             LETTER OF CONSENT  

 

I ………………………………………………………………………………., studying in 

………………………………………… at the CHIREC International School hereby give my consent to 

the school to apply for access arrangements in the …………………..session IBDP examination. I have 

been hereby undertake full responsibility of my decision. I have also been apprised by the school 

authorities of the arrangement to be provided. 
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Signature of Student                                                                                    Signature of Parent 

Date                                                                                                                  Date 

 

 

 

 

                                                                          ANNEXURE B  

List of Referrals/ institutions for psychometric evaluation/ assessment 

• Total Solutions- Pooja Jha Nair – 8886478697 

• Ripples – Afshan Jabeen - 9985041506 

• Dr. Durga Prasad  - 9989937873 

• Dr. Savitha Menon- 9949177710 / 040 23548741 

 

List of Referrals for intervention 

• Dys and Dat – Ms. Urmila - 9642221111 

• Sneha Creative & Learning Centre – Ms. Neela Rani- 9849141188 

• Total Solutions – Ms. Pooja Jha-8886478967 

• Shama Lakhani- 9440473173 

• OT Centre – Snehal Vidyalaya-8790331155 
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